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Bradfields Academy Behaviour Policy
Policy Reviews
The review of this policy was undertaken during the academic year 2013 – 2014. It
involved work through a working party and involved:
• Consultation with staff
• Consultation with parents and carers
• Consultation with students
• Consultation with professionals working within education improvement
• Official DfE Documentation updates related to Behaviours in Schools and
Academies.
During 2013-14 strategies were implemented and piloted within certain zones of the
academy and then a whole provision pilot of behaviour schemes in took place during
the Autumn Term 2014-15. In addition there was a consultation process.
A further review was taken in August/September 2016 in order to:
• Ensure a consistency with actions applied to behaviours
• Ensure that behaviours associated with student’s needs were not being
recorded as behaviours
• Implement the Achievement recording in SIMS so that the full Conduct score
could be utilised.
Following the successful integration of Behaviour and Achievement recording a
further review of this policy was undertaken in September 2017 to incorporate SEN
Event logging in order to further differentiate between wilful behaviours and those
that relate directly to SEN diagnoses.
The review in 2019 was undertaken due to the significant changes within the
academy’s curriculum pathways and learning communities that were developed in
the 2018-19 academic year and implemented at the beginning of the 2019-2020
academic year.

Introduction
All members of staff have a responsibility to deal with both positive and negative
behaviour. They must ensure that they are familiar with this policy and the range of
rewards and sanctions that Bradfields Academy has available. In addition to this they
must familiarise themselves with all of the steps in recording Rewards and Sanctions
for students.
Staff have a responsibility in educating students in appropriate responses and
behaviours, as part of their professional standards.
Parents and carers also have a responsibility to support both students and the
academy in ensuring that they also set high expectations with regard to behaviour. In
practice this does not always happen, particularly if a behaviour sanction is an
inconvenience. Senior members of academy staff must ensure that parents
understand the sanctions that the academy can use and the rules and regulations
surrounding them.
Students at the academy recognise that they need to take responsibility for their
behaviour, particularly as they progress into the older year groups. Students have also
stated that they understand that there needs to be consistency with rewards and
sanctions, and that they feel the harshest sanctions should be given to those that
disrupt learning.
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Section 1 - Summary of Principles
An Introduction to Behaviour Intervention
Bradfields Academy recognises that there are three main types of intervention
strategy that are adopted when staff in schools, colleges and academies deal with
issues of behaviour. These are:
•
•
•

Behaviourist approaches
Psychodynamic approaches
Eco-systemic approaches

Details around each of these processes can be found in Appendix 1 of this policy
document.
Within the Academy behaviour is seen as an element of learning, and although all
students who attend Bradfields have a Statement of Special Educational Needs or an
Education, Health and Care Plan it is believed that, with the right support, which
encompasses a mixture of all three types of interventions, all students can progress in
improving their behaviours.
Department for Education Guidance
In January 2016 the Department for Education updated ‘Behaviour and Discipline in
Schools – Advice for Headteachers and School Staff.’ A copy of this document is
available on the DFE website and Bradfields Academy will take notice of the relevant
advice and guidance in this document.
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/488034/Behavi
our_and_Discipline_in_Schools_-_A_guide_for_headteachers_and_School_Staff.pdf

Staff Responsibilities – An Overview
All staff within the academy have a responsibility for the behaviour and safety of
students. This may be within the classroom or outside of the educational setting.
•
•
•
•

Staff will model the highest standard of behaviour to all students.
Staff will reward students when their achievement, progress or behaviour is
above the normal expectation.
Staff will intervene with consequences when student behaviours have fallen
below the expected standard
The expected standard is detailed in Section 2 of this report and is drawn from
the documents and initiatives employed within Bradfields.

The wider Pastoral Team has a full role in supporting behaviours in the academy:
•
•

Parent Carer Partnership: develops links and fosters good relationships
between the academy and Parents/Carers which in turn can help the students
achieve within lessons.
Play Therapy and Drama Therapy: supports students using a psychodynamic
approach which can allow students to recognise their frustrations and enable

•
•

them to deal with these in a better way. This can mean students have a greater
period of time to focus on their own learning.
Speech Therapy: Provides students with communication support, allowing
them to better express themselves. This can also enable them to better express
their feelings which can assist in them managing their own behaviour.
Medical Support: Allows for those students who are prescribed medicated to
support their behaviour to receive the necessary medication at the correct
time thereby enabling an increased opportunity to behave appropriately and
develop increased self-control.
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Section 2 Strategies – An Outline of Behaviour Strategies at Bradfields Academy
At the Start of each Academic Year the following occurs:
1. All students and parents/carers, receive, in the Student Planner, a copy of the
Home Academy Agreement as seen in Appendix 3 of this policy document.
2. Each form tutor creates/updates an Individual Positive Support Plan for all
students in their form. This document will highlight the support and needs of
each student. It will also indicate any known triggers for behaviours and
successful strategies that have been observed to work by improving or
preventing negative behaviours. A blank copy of an Individual Positive Support
Plan can be seen in Appendix 4. It is important that staff have sight of these
documents so that they can distinguish between behaviours associated with
needs and those that are chosen behaviours.
3. Each form tutor will maintain a SEAL record for their form. This allows for the
recording of progress against the Social and Emotional Aspects of Learning,
which have relevance to behaviour and safety of students. The SEAL work is
delivered through the Character Strengths. Data is formally captured three
times in the academic year through SIMS marksheets.
Thereafter, the following are the regular procedures and expectations across the
Whole Provision:
Rewards available for Staff to use:
• Verbal Praise given to students
• Merits awarded to students
• Certificates presented to students for Academic & Attendance achievement
• Letters, emails and texts sent home to Parents/Carers detailing student
achievement
• Subject/Curriculum Postcards sent home to Parents/Carers detailing student
achievement
• Telephone Calls made to the home detailing student achievement
• Vouchers awarded to students (occasional schemes from external agencies)
Sanctions available for Staff to use:
• Corrective chats at the time of an event
• Restorative procedures
• Detentions given
o At Morning Break
o At Lunchtime
o After the end of the normal academy day
• Placing the student on Report [Tick Sheets/Target Sheets]
• Hosting a Parental Contact Meeting to share and plan subsequent strategies
• Inclusion: Withdrawal from lessons/break times and hosted in another
Community to refocus behaviours
• Exclusion from the academy for a fixed period of time [See Appendix 5].
•

Behaviour and Attitude To Learning (BATL) Strategy
During each lesson there is an expectation that students adhere to the five consistent
BATL Targets. These are::
Ø
Ø
Ø
Ø
Ø

Be punctual and ready to learn
Be positive and enthusiastic
Be a good speaker and listener
Be willing to take part and achieve
Be respectful and supportive of each other

Making the Approach ‘fit’ the Individual
Due to the differing and complex nature of each student there will need to be
individual consideration to the appropriateness of each Reward and Sanction before
applying them to the students. The following strategies have been used across the
academy or within each Community to support individuals with their behaviour:
•
•
•
•
•
•
•

High levels of Staff professionalism and behaviour modelling
Raising awareness of the implicit difficulties for some students with a diagnosis
of ASD to regulate behavioural responses that others may find less difficult
Use of the Investors in Pupils Scheme (IiP) within each tutor group
Use of the Rights Respecting Scheme
Activities on each of the playgrounds at break and lunch
Staff duty teams in areas where they know the students
Responsibility roles given to key students

There are also very specific areas where individual approach needs to be applied.
These are:
•
•

Primary: No after school detentions are given
Out of Hours & Holiday Club Schemes: Students will follow the Bradfields policies
and procedures. If there is a need for sanctions to be referred to Pastoral staff
or Parents/Carers then the member of staff running the scheme or club will take
such steps.
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Section 3 – Operational
Awards
The following Awards are available to students:
Merits
During each day at the academy students can gain Merits for their achievement
within seven areas:
1. Classwork
2. Homelearning
3. Sporting Achievement
4. Helping Others
5. Promoting Positive Behaviour
6. Displaying Positive Behaviours
7. Community Engagement
These Merits are recorded on a Merit slip (seen in the below diagram) by the class
teacher/tutor and handed to the student.

The student then hands the Merits they have collected to their form tutor who will
record them on their form’s Merit Chart. When the form has collected 300 merits they
are eligible for a reward TAG (non-uniform day) which are identified on the Academic
Calendar at the start of the year.
As each student gains 50 Merits they are rewarded with a certificate:
Bronze
Silver
Gold
Platinum
Principal’s
Governor’s

50 Merits
100 Merits
150 Merits
200 Merits
250 Merits
300 Merits

An Outstanding Achiever Certificate is produced for students above 300 Merits at
the end of the year, detailing how many they achieved.

Subject Awards
Weekly: These are presented in the Achievement Assemblies, and can take the form
of an associated accolade linked to the subject, for example ‘Chef of the Week’
(Food Tech) and ‘Philosopher of the Week’ (RS)
Yearly: These are nominated by the Subject Leads and are presented at the annual
Presentation Evening.
SEAL Awards
These are presented in the weekly Achievement Assemblies and consist of the
following categories:
• Character Strength
• Community
• Playground Challenge
• Football (Teamwork)
• Pool (Sportsmanship)
• Friendship
• This Girl Can (as and when appropriate)
The Complex Community have these available but may choose to award only a
few each week.
Attendance Award
Awarded on a weekly basis for consistently high attendance or rapidly improving
attendance.
Also certificates sent home on a termly basis praising high attendance (95% and
above).
BATL Award
Awarded to students who have no BATL behaviour incidents recorded.
Busters’ Book Club
Certificates are given to those students who make a consistent effort with this
initiative. It is also the practice of the organisers to invite high achieving students to
off-site events.
Each week one student and one form receive a nomination in achievement
assembly for the most minutes read.
Positive Conduct Award
This is given to those students who have a positive conduct score (Achievement –
Behaviour) at the end of each term.
Making the Right Choice
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Although this carries no certificate this is a category staff can use to reward students.
Expectations
Behaviour and Attitude to Learning (BATL) Initiative
Each classroom will display the BATL poster shown in Appendix 6 (there are other
versions of this using Communication in Print [CinP] etc. that are also available)
Teaching staff will make reference to this in their planning and delivery of lessons,
highlighting the 5 targets as the expectation.
Form tutors will consider progress against the BATL objectives as part of the Character
Strengths progress scores they complete for each member of their form.
Sanctions
Students who are not displaying the expected positive behaviours will enter the
warning system. The three posters detailing the warning system are displayed in all
classrooms and are shown in Appendix 7:
•
•
•
•

Warning 1 – Corrective Chat held with the teacher/tutor in students own time
or end of the lesson/tutor time
Warning 2 – 5 minutes of break or lunch is lost
Warning 3 – 10 minutes of break or lunch is lost
No more warnings – If behaviour is still below expectation then Pastoral Support
will be called for.

Pastoral Support Response
If a student has had three warnings and their behaviour has not improved then
Pastoral Support should be called for.
A timetable of senior staff is produced at the beginning of each academic year and
if required a message should be sent to the relevant member of staff. This message
should be sent via a TA or a student. If the member of staff is not in their room then the
message should be sent to the Office to assist in locating somebody. Email messages
should not be used
Staff that initiate a Pastoral Support Response should:
•
•
•
•
•

Have issued the relevant warnings to a student
Have made use of available support if it is closer than the timetabled member
of staff
Send someone to the appropriate office/classroom to locate the Pastoral
Support person
Ensure that sanctions are decided upon and enacted in liaison with the
Pastoral Support person, Curriculum Leader and Engagement Support Leader.
Remember that all sanctions related to the issue are their responsibility

•

Complete the data entry on SIMS before the end of the academy day.

The staff members who are on Pastoral Support Response should:
•
•

Be in their office / classroom during the period they are on the rota. If they are
not then they should inform the Office of where they will be.
If called, assess the situation and take appropriate action e.g.:
o Return a student to learning, or
o Remove a student from the situation.
o Liaise with the member of teaching staff that initiated the Response
Request to ensure data entry will be completed on SIMS.
o Allow members of staff who are already dealing with a situation to do
so.

Both Rewards and Sanctions can be used outside of the classroom. Staff on duty at
break and lunchtimes or in between lessons can use the merit system and
consequences.
An emphasis is placed on students to take responsibility for their behaviours, and those
of others. At break and lunchtimes Lead Students support the staff duty team and will
help to monitor the behaviours of other students.
Students who achieve positive behaviours or who have shown improvements will be
recognised in the weekly achievement Assemblies held in each community.
It may be that the rationale for Pastoral Support being called is because a student’s
behaviour has become very difficult and extreme in nature. In such occasions the use
of Physical Intervention can be exercised.
The Use of Physical Intervention
In the event that a student’s behaviour poses a risk then reasonable force may be
used in accordance with Section 93, of the Education and Inspections Act 2006.
What is reasonable force?
1. The term ‘reasonable force’ covers the broad range of actions used by most
teachers at some point in their career that involve a degree of physical
contact with students.
2. Force is usually used either to control or restrain. This can range from guiding a
student to safety by the arm through to more extreme circumstances such as
breaking up a fight or where a student needs to be restrained to prevent
violence or injury.
3. ‘Reasonable in the circumstances’ means using no more force than is needed.
4. As mentioned above, staff generally use force to control students and to
restrain them. Control means either passive physical contact, such as standing
between students or blocking a student's path, or active physical contact such
as leading a student by the arm out of a classroom.
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5. Restraint means to hold back physically or to bring a student under control. It is
typically used in more extreme circumstances, for example when two students
are fighting and refuse to separate without physical intervention.
6. Staff should always try to avoid acting in a way that might cause injury, but in
extreme cases it may not always be possible to avoid injuring the student.
Who can use reasonable force?
1. All members of the academy staff have a legal power to use reasonable force.
2. This power applies to any member of staff at the school. It can also apply to
people whom the Principal has temporarily put in charge of students such as
unpaid volunteers or parents/carers accompanying students on an
academy organised visit.
It is worth noting that the use of physical intervention is a very rare event at Bradfields
Academy. Nevertheless, we are duty bound to make reference to it in this document.
Further detail can be found in Appendix 8 and as follows:
Guidance on the Use of Restrictive Physical Interventions for Staff Working with
Children and Adults who display Extreme Behaviour in Association with Learning
Disability and/or Autistic Spectrum Disorders (2002)
Guidance on the Use of Restrictive Physical Interventions for Pupils with Severe
Behavioural Difficulties (2003)
Identifying Students That Need Support
Behaviour and Attitude to Learning will be an agenda item on each Department &
Pastoral Meeting and can be referenced in a morning briefing.
This allows for students who have achieved good standards, have progressed, or are
a cause for concern to be discussed.
In the case of Department /Community Meetings this detail is then shared by the
Subject Leader at Middle Leadership Team where any student, who is showing a
pattern of negative behaviours across several subjects, can be identified. These
students will be considered for referral for additional support in the form of one or more
of the following:
o
o
o
o
o

ESL to monitor with target sheet
AAP Intervention
Parent Carer Partnership support – where a link with the family is made to
ascertain any issues that may be influencing behaviour
Referral to the therapeutic team to help support with emotional issues that are
impacting on behaviour
Referral to the Student Review Meeting (formerly known as ISR) for support from
external agencies.

Recording Monitoring and Evaluating Behaviours

All Behaviour Incidents are recorded on SIMS. A detailed description of how to do this
is provided in Appendix 9. It is increasingly important to be able to differentiate
between wilful behaviours that the student has chosen to enter into, and those
behaviours that are associated with their SEN diagnoses and as such cannot be
helped.
Appendix 9 covers the recording of both of these events.
This provides a central location where all incident logs are stored and can be
accessed by whoever needs them. Subject Leaders can monitor their departments,
Form Tutors can monitor their forms, ESLs, AAPs and APs and Pastoral Staff can monitor
their Communities and Vice Principals can monitor the whole academy.
Achievements will also be recorded on SIMS and a detailed description of how to do
this is provided in Appendix 10
The SEAL and Character Strengths tracking incorporates the BATL objectives. This will
provide data on a student’s progress in their behaviours and social emotional
development.
Academy Standards monitoring will then provide the means to feed this information
back to the staff and devise development strategies for the academy.
Top Tips for Staff
The article in Appendix 11 gives tips to staff about ‘best practice’.
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Appendix 1 - Behaviour Interventions:
Behavioural Approaches
This approach is based upon early theories of learning. Its proponents argue that
as all behaviour (good or bad) is learned, it can be unlearned.
This typically involves the use of learning either acceptable responses or unlearning
responses which are not acceptable. It is also characterised by an emphasis on
behaviours which are measurable (i.e. can be observed) rather than upon the mental
processes (causes) which prompt the behaviour in the first place. Many of the
strategies subsequently adopted are well known and figure in practice e.g.
‘behaviour contracts’, ‘token economies’ and ‘targeted punishment’.
Some points:
ü Behavioural approaches can be an attractive proposition to Teachers/Tutors
and TAs because
• they seem to achieve quick results
• the language is unambiguous and therefore understood
• they allow for a focus on the behaviour
• they enable effective interventions (targets) to be developed
ü Warnock (1978 & 2007) expressed concern about this approach being used as
an exclusive means of managing students (given that it implies that the teacher
always knows best).
ü One argument against it is that as an approach to human interaction it is too
simplistic and mechanistic and is incapable of securing long term
improvements in difficult behaviour.
ü Certainly one view is that it distracts from the real causes of behaviour and
does not involve any true negotiation. However, the alternative view is that the
child’s participation in decision making is a concept which has little relevance
to extreme applications of behavioural intervention, such as assertive
discipline.
Psychodynamic Approaches
This perspective adopts the view that behaviour has its source in the unconscious or
subconscious thoughts of students. It argues that even the earliest experiences of
infants will have an effect on their subsequent responses to things around them. This
theory originates with Freud who sought to
‘enable patients to review their life history in order
to reconstruct meanings for their present behaviour’
and, as such, for students who have social and emotional difficulties that manifest
themselves in negative behaviour, the inner world of emotions have remained largely
unchanged since early childhood, resulting in a failure to adapt to the outer world.
Some points:

ü Intervention strategies involving a psychodynamic approach are complex and
usually require long term training, a factor which has tended to prejudice the
widespread use of this approach.
ü Research has shown that a less academic/subject based curriculum often
allows for a setting where feelings are encouraged and openly discussed and
there is a non-judgemental acceptance of these subjective feelings.
ü Teaching/Tutor & TA staff can regard a student’s emotional state as a kind of
secret garden. There is a feeling that suppressed feelings will be raised and they
will not have the necessary specialist skills to deal with them. [Please note that
access to our own Therapeutic Provision is indeed a rare facility in current
English SEND Schools/Academies].
ü These problems relate in some way to a question of resources and can be
draining on INSET/staff time, without guarantee of any amelioration in a
student’s behaviour.
ü It is noted that through the use of counselling/therapy the psychodynamic
approach can be useful to help a student come to terms with their problem
behaviours.
Ecosystemic Approaches
Those who support an ecosystemic view of problem behaviour would argue that all
students belong to a set of subsystems and that their behaviour (whether good or
bad) is a product of interactions within and between these systems.
Bronfenbrenner (1997) argues that
•
•
•
•

the world of the student comprises of a microsystem (the pupil him/herself)
the student and his teacher and classmates ….. are the mesosystem
the child and his/her relationship to school as a whole and to parents/carers
and outside agencies ….. are the exosystem
the child in relation to the cultural, social and educational values and beliefs
of the world …. are the macrosystem

He concludes that
‘problematic behaviour occurs when there is a dysfunction between them’.

Some points:
ü Research has noted that a successful exchange between teacher/tutor/TA
and student in a given setting can have benefits for the whole system.
ü The approach encourages teaching/TA staff to take a total view when looking
at a particular problem behaviour, which can have a positive effect on
inhibiting a ‘within child’ explanation of emotional and behavioural difficulties.
ü The approach acknowledges that if we wish to alter behaviour we need to
consider changes to all aspects (environments/expectations/interactions)
rather than just assuming the student has a problem.
ü The approach requires a fairly explicit commitment to professional/
parental/student co-operation which can be seen to be its Achilles heel in view
of the resource implications.
Conclusion:
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The debate concerning intervention and the principles on which it is based is likely to
be ongoing. The key to success is to draw the most relevant, workable and defensible
practices from each of the approaches. This more holistic way of working may not be
easy but it can be effective.

Appendix 2 - Staff Roles and Responsibilities
Class Teacher: will take responsibility for the behaviour of students within their lessons.
They will decide on rewards and sanctions and ensure they are carried out. They will
use the BATL initiative to organise and develop student behaviours in their lessons. They
will report concerns to their Subject Leader.
Subject Leader: will take responsibility for leading their subject team’s
rewards/sanctions practices and they will monitor the behaviours of students across
their subject areas and support staff where necessary. They will lead on the
management of their departmental behaviour and share information in MLT
Meetings.
Form Tutors: will take responsibility for the behaviour of students within their tutor times.
They will decide on rewards and sanctions and ensure they are carried out. They will
use the BATL & IiP initiatives to organise and develop student behaviours in their tutor
times. They will report concerns to their ESL.
Engagement Support Leads (ESL): will take responsibility for leading their community
tutor team’s rewards/sanctions practices and they will monitor the behaviours of
students across their tutor groups and support staff where necessary. They will lead on
the day-to-day management of their zonal behaviour and share information in MLT
Meetings and morning meetings. They are also responsible for raising students at the
Student Review Meeting.
Associate Assistant Principals: will support their ESLs on all aspects of behaviour in their
communities both in teaching and tutor time; and, ensure that daily rewards and
sanctions are maintained consistently to support outstanding behaviours in their
communities. They will report on the standard of behaviour weekly in KIT Meetings with
their Assistant Principals.
Assistant Principals: will lead on all aspects of behaviour across pastoral and
curriculum; and, ensure that the Associate Assistant Principals and ESL teams are
consistently creating a positive environment to support outstanding behaviours across
the academy. They will review the standard of behaviour weekly in respective SLT
meetings.
Vice Principals: will support all aspects of behaviour across all communities of the
academy. They will review the standard of behaviour in weekly KIT meetings with the
Principal, referencing strategies and progress made. They will, along with other
members of the senior team make regular judgements on the standard of behaviour.
Pastoral Support Response Staff: will attend incidents when necessary and will support
staff with problematic behaviours and any subsequent sanctions.
Wider Pastoral Team: will receive referrals for students challenged by their presenting
behaviours and support them in accordance with their role and responsibility to
enable improved opportunity for behavioural change and academic progress.
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Principal: will lead on the overall academy Behaviour Strategy and ensure that policy
and practice are supported with continuing professional development to achieve
and sustain the highest student outcomes; enact sanctions required to ensure that the
academy is a safe and supportive learning environment for all students and staff; and,
report the behaviours and achievements of students to the Trusteees.
Trustees: will be responsible for posing challenge to the Principal and SLT to ensure that
Academy Behaviour Strategies support student progress, safety, attendance and
well-being; and, will be responsible for considering the need for fixed term or
permanent exclusions as referred to them by the Principal
.

Appendix 3 – Bradfields Academy Home Academy Agreement

Student's name ____________________
______________

Date

We believe that students learn best when their home and Bradfields work together.
Parents/Carers can help more effectively if they know what the academy is trying to achieve
and how they can help. This Home - Academy Agreement provides a framework for that
partnership.
Bradfields Academy will:
• Ensure that the academy is a warm and welcoming place, which provides a clean and
safe environment where everyone is valued.
• Encourage students to achieve their full potential.
• Provide a balanced, interesting and appropriate curriculum that will meet individual
needs.
• Keep parents/carers informed of student’s progress through meetings, reports and letters.
• Let parents/carers know of any problems or concerns that affect their child's work or
behaviour.
• Encourage parents/carers to be involved in the life of the academy and support its aims.
• Give additional special help to students as needed.
• Handle complaints effectively and quickly and advise parents/carers on formal complaints
procedures.
Parents/Carers will try to:
• Make sure that their child attends Bradfields and is ready for the bus or taxi on time.
• Write or telephone when their child is absent from school.
• Let the academy know about any problems or concerns that may affect the child's work
or behaviour.
• Attend any meetings that concern the child.
• Support the academy in promoting good behaviour and positive relationships; and, act as
an appropriate role model to their child in such matters.
• Make sure that their child has pens, pencils etc. for lessons.
• Make sure their child has uniform, PE kit and alternate footwear as well as a shower towel
for P.E. lessons and activities (All Years R-14).
• Make sure that their child is wearing uniform (All Years R-14).
• Support the child with opportunities for learning at home.
• Support the policies and procedures set out in the Academy Prospectus and on the
Bradfields website: https://www.bradfieldsacademy.co.uk/
Signed _______________________________ (Parent / Carer)
Signed _______________________________ (Form Tutor)
Signed _______________________________ (Principal)
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Appendix 4 – Individual Positive Support Plan (IPSP)
Name of Student:
Tutor Group:
Statement/EHCP Primary Need :
Frequency

Student Profile

H Hourly
D Daily
W Weekly
M Monthly
O
Occasionally
R Rarely

Level of Risk
(level of hazard x
probability=level of
risk score
1=low, 16=high)
A score of 8 or more
requires further detail

Probability
(likelihood of harm)
1
2
3

4

improbable
possible
probably
likely

Hazard
(potential for harm)
1.
2.
3.

4.

rare
occasional
frequently
persistent

Violent/aggressive behaviour
Impulsive/dangerous behaviour
Inappropriate physical
Damage to property
Bullying
Discrimination
Inappropriate/bad language
Absconding/absenting
Substance misuse
Inappropriate Sexualised
Behaviour
Self-Harm
Not Following Instructions
Medical
Social/Emotional
Speech/language/communicati
on

What are the times of greatest risk? Lessons

Meal Times

Free times Home Times Any time

Intention
D deliberate
A accidental
I involuntary

Is this your
Opinion or is it
known to
you?
K known
O Opinion

Tally of incident reports
Academic

Pastoral

Number of Exclusions:
Additional Plans
Speech and Language Plan
Physiotherapy Plan
Health Care Plan
Other (please specify)

Yes/No
Yes/No
Yes/No

Additional Support i.e. Play Therapy, Counselling, CAMHS etc. (please specify)

Positive Handling Required?
Preferred Handling Techniques:
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Regularly

Not at this time

No

Further detail of concern:

Trigger situations:

What does behaviour look like?

Strategies that improve the situation:

Background information including parent/carer comments
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Appendix 5 - The Use of Exclusions
Fixed Term Exclusions / Suspension
These are used by the Principal in the event that there is:
1. Serious and persistent disruption to teaching and learning.
2. Foul and abusive language directed at a member of staff or a student
[including racism and homophobia].
3. Extreme threatening and intimidatory behaviour directed at a member of
staff or a student [including: racism, homophobia and extremism].
4. Persistent harassment/bullying of a student [including: racism, homophobia
and extremism].
5. Serious damage to academy property.
It is worth noting that each of the 5 reasons listed above may also relate to a
criminal act which may/may not lead to a referral to Kent Police.
Tariff for Fixed Term Exclusions
•

First Event

1-3 days

•

Further Event

2-5 days

•

Extreme Event or Second Further Event

+5 days

[With any days over the 5th being spent at an alternative provision. Currently an agreement is in place with
Inspire Free Special School]

•

Complete breakdown in student behaviour
§ Emergency Annual Review
§ Consideration of managed move to more appropriate provision
§ referral to the Governing Body for Permanent Exclusion

Permanent Exclusion / Expulsion
A decision to exclude a student permanently will only be taken by the Principal:
• in response to a serious breach or persistent breaches of the school's
behaviour policy; and
• where allowing the pupil to remain in school would seriously harm the
education or welfare of the pupil or others in the school.
Any decision of a school, including exclusion, will be made in line with the principles
of administrative law, i.e. that it is: lawful (with respect to the legislation relating directly
to exclusions and a school’s wider legal duties, including the European Convention
on Human Rights and the Equality Act 2010); rational; reasonable; fair; and
proportionate.

The Principal and Trustee board must comply with their statutory duties in relation to
SEN when administering the exclusion process. This includes having regard to the SEND
Code of Practice 0-25 years (Sept 2014):
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attac
hment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
and will be in line with the Academy SEND policy as well as the DFE Behaviour and
discipline in schools; Advice for headteachers and school staff January 2016
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attac
hment_data/file/488034/Behaviour_and_Discipline_in_Schools__A_guide_for_headteachers_and_School_Staff.pdf
And the Statutory guidance on the exclusion of pupils from local-authority-maintained
schools, academies and pupil referral units. July 2017.
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attac
hment_data/file/641418/20170831_Exclusion_Stat_guidance_Web_version.pdf
Where possible support from the LA and Multi-Agencies will be sought for support
and possible alternative provisions prior to a permanent exclusion being considered.
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dix 6 – BATL Expectations

Bradfields Academy
Whole Academy BATL
expectations
[Behaviour & Attitude towards learning]
As students we will…

As staff we expect you to…

1) Be punctual &
ready to learn
2)

Be positive &
enthusiastic

3)

Be a good speaker
& listener

4)
5)

Be willing to take
part & achieve
Be respectful &
supportive of each
other

Appendix 7 – The Three Warnings
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Appendix 8 - The Use of Physical Intervention
Referenced from The DfE Document:
‘Use of reasonable force’: Advice for headteachers, staff and governing bodies
[July 2013]
When can reasonable force be used?
§
§
§

Reasonable force can be used to prevent students from hurting themselves or
others, from damaging property, or from causing disorder.
In a school/academy, force is used for two main purposes – to control students
or to restrain them.
The decision on whether or not to physically intervene is down to the
professional judgement of the staff member concerned and should always
depend on the individual circumstances.

The following list is not exhaustive but provides some examples of situations where
reasonable force can and cannot be used.
Schools can use reasonable force to:
• remove disruptive children from the classroom where they have refused to
follow an instruction to do so
• prevent a student behaving in a way that disrupts a school event or a school
trip or visit
• prevent a student leaving the classroom where allowing the student to leave
would risk their safety or lead to behaviour that disrupts the behaviour of
others;
• prevent a student from attacking a member of staff or another student, or to
stop a fight in the playground
• restrain a student at risk of harming themselves through physical outbursts.
Schools cannot:
• use force as a punishment – it is always unlawful to use force as a punishment.
Communicating the school’s approach to the use of force
•

•

•

Every school is required to have a behaviour policy and to make this policy
known to staff, parents and pupils. The governing body should notify the
Principal that it expects the school behaviour policy to include the power to
use reasonable force. This has taken place and the Policy includes the detail
authorised by the Principal.
There is no requirement to have a policy on the use of force but it is good
practice to set out, in the behaviour policy, the circumstances in which force
might be used. For example, it could say that teachers will physically separate
pupils found fighting or that if a pupil refuses to leave a room when instructed
to do so, they will be physically removed. Bradfields Academy recognises that
it is good practice to have this detail in its Behaviour policy
Any policy on the use of reasonable force should acknowledge their legal duty
to make reasonable adjustments for disabled children and children with
special educational needs (SEN). Bradfields has Individual Positive Support

•
•

•

Plans (IPSP) in place for each student acknowledging their SEN and strategies
for supporting their behaviours.
Schools do not require parental consent to use force on a student.
Schools should not have a ‘no contact’ policy. There is a real risk that such a
policy might place a member of staff in breach of their duty of care towards a
pupil, or prevent them taking action needed to prevent a pupil causing harm.
Bradfields does not have a ‘no contact’ policy.
By taking steps to ensure that staff, pupils and parents are clear about when
force might be used, the school will reduce the likelihood of complaints being
made when force has been used properly. The Policy has included reference
to Parents/carers in the consultation stage and will be provided on the website.
Bradfields will always inform parents/carers of any event requiring the use of
physical intervention.

Using force
A panel of experts [Physical Control in Care Medical Panel – 2008] identified that
certain restraint techniques presented an unacceptable risk when used on children
and young people. The techniques in question are not included in those used at
Bradfields.
Staff Training
Schools need to take their own decisions about staff training. The
headteacher/principal should consider whether members of staff require any
additional training to enable them to carry out their responsibilities and should
consider the needs of the pupils when doing so. Relevant teaching staff receive Team
Teach Training..
As the new communities came into existence further training for those staff who were
working with the more complex students was undertaken in July 2019.
Additional Information
All incidents where there has been a requirement for the use of physical intervention
are recorded on specialist forms and the incident itself is then logged in a bound and
confidential book. OFSTED Inspections in 2009, 2012, 2013 and 2017 noted the
excellent practice.
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Appendix 9 - Recording of Behaviour Incidents
When to record an incident
When dealing with behaviour over time it is important to have a clear concise
accessible record of significant behavioural incidents in order to make a judgement
about emerging trends. At the same time these trends can be masked if every single
minor misdemeanour is recorded in minute detail.
The decision to record an incident will rest with the professionalism of the staff involved
but the following should apply:
•
•
•
•

If the situation within the classroom has reached Warning 3 then an incident
log must be created.
If the situation within the classroom regularly reaches Warning 2 then an
incident log must be created.
Any incident that results in a detention being issued must be followed up with
an incident log.
Any incident involving
o Bullying
o Racism
o Homophobia
o Extremism
o Assault on a child or an adult
o Positive Handling being used by a member of staff must result in an
incident log being created. As well as the accompanying Records of
Restraint Form.

Staff must then decide as to whether they have a wilful act of behaviour or whether
the student cannot control their behaviour due to their SEN needs.
If it is decided that this is a wilful act then an Incident Log is created and a
consequence must be attributed to it.
If it is decided that a wilful act has not been committed and a consequence is not
appropriate then an SEN Event is created.
SEN Events are also to be created if the student undergoes assessments by
professionals. They are not created for each individual regular session that then
occurs as this will be covered by the Intervention Module.
How to create an incident log
Behaviour Logs must be completed before the end of the day and preferably
before the students leave. It is important to remember that sanctions need to be
communicated to parents and carers, and if these are to be exclusions or after
school detentions then the person communicating the detail needs to be telling the
student’s family as early as possible to allow them to make necessary arrangements.

All behavioural incidents and associated actions are recorded through the
Behaviour module on SIMS. This allows:
•
•
•
•
•

All staff to view any behavioural log allowing for greater ease in gathering data
if reports are required for professionals meetings
Subject Leaders to monitor behaviour incidents within their areas of
responsibility
Engagement Support Leaders, Associate Assistant Principals and Assistant
Principals to monitor incidents within their communities. They will also be able
to use the behavioural module to generate report cards for students.
Principal and Vice Principals can monitor the pastoral and academic BATL
areas within the whole academy.
Behaviour logs to be linked to a student on SIMS.

Before starting the behaviour log it is important to calmly reflect on the incident and
reflect on the events so that it can be put into the correct category. It is often better
to create a ‘Quick Record’ to remind you that an incident has occurred, finish your
teaching and then complete/edit the full details when you have time to think.
It is very important that behaviours are reported correctly. For example, if a student
with ASD becomes anxious due to a change in the day and lashes out at another
student, the primary behaviour is that the student was in crisis, the secondary or
additional behaviour is the lashing out.
Process of Quick Record
On SIMS call up your register for the lesson
Right click the required student and select record a behaviour, select the type, and
choose unresolved.
This will create the beginnings of a behaviour record that needs to be completed at
a more convenient time. The completed record will need to be saved on SIMS on the
same day as the incident occurs. This will allow SIMS to automatically inform the
necessary staff.
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Take Register Button

Adding Detail to a Behaviour Log
To edit a behaviour log you need to follow the procedure:
1. Go to Focus
2. Select Behaviour Management and then Maintain Behaviour Incidents
3. With the Browse window open, select your name in the ‘Recorded By’ Box (click
the magnifier and then enter your name).

4. Click Search and you will see a list of the incidents you have recorded, starting
with the most current.

Search

Browse

Recorded By

5. Select the incident to edit and it will appear in the bottom section of the screen.
You can close the Browse window to see more on the screen at once
When completing this form please remember that the details can be requested by
Parents/Carers or be used in professionals’ meetings. It is important then that
everybody does the following:
Records relevant facts clearly and concisely [including time and place]
Does not show emotion or conjecture in the text they use
If quoting the exact words are used and not substitutes with * to mask letters
If other students or staff are involved they are named fully rather than initials
substituting for names.
There are several boxes to complete on this form:
•
•
•
•

Section 1 Incident Details
Type – This should already be completed from the Quick Record creation. It can be
changed should the need arise at this point. The Type should also be reported along
with the date at the top of the form. Please notice that there is a letter in brackets
after the type. Behaviours have been categorised into 4 groups:
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•
•
•
•

H – High
M – Medium
L- Low
R – Referral

If you have chosen bullying then you will be asked to provide Type of Bullying in the
box underneath. This will be one of the following categories:
•
•
•
•
•
•
•
•

Religious/Cultural
Family Circumstances
Gender
Sexual Orientation
Cyberbullying
Disability/Health
Social/Relationships
Appearance

Please remember that for an incident to be classed as bullying it must meet the
criteria:
•
•
•

Specifically targeted towards the individual
Sustained/Repeated over time
An act not associated with a specific need of the student such as ASD

Additional Type – If there is a secondary behaviour then put it in this box.
Activity Type – Choose the lesson or event that was occurring at the time of the
incident.
Location – Choose the room or area where the incident occurred.
Date – This is auto-filled but please make sure it is the date of the incident and change
it if it isn’t.
Time – Choose the most appropriate time from the drop down list
Comments – Fill in the details of the incident taking into account the previously made
points.
Recorded On – This is auto-filled and should not need changing.
Recorded By – Auto-filled and will only need changing if you are logged on to
somebody else’s SIMS.
Status – This can be set to resolved if the situation has been fully dealt with. If the
situation/student is being referred then it must be left as unresolved.

Section 2 Other Staff Involved
Add any other staff involved in the incident, such as Classroom Assistant, Pastoral
etc.
Section 3 Students Involved
This box should already have the student that the behaviour was created about in it.
At this stage please ignore the detention column and the detention button.
Highlight the name of the student and click open. This will give you a new window to
complete

Points – Leave this box alone.
Role – Pick the students involvement from the drop down list.
Action Taken – All incidents where the student role has been ‘participant’ or

‘aggressor’ must have an action. When you open the Action Taken Menu you must
choose one that has the same letter in brackets as that of the Behaviour Type or
choose referred to MLT/SLT ® if that is what has happened. You Must Not choose any
of the actions that have an X in the bracket after them.
If the role is ‘target’ or ‘witness’ then you can choose the Action – No Action Required
(X)
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Parents/Carers Informed – Choose the appropriate answer from the list.
Actioned by Staff – Fill in who took the action, if action has been taken. If this is being
referred then this is to be left blank at this stage.
Also at this point you must add all students that were involved, regardless of role. For
example if a student was hit in an incident they would be recorded here, and their
role would be ‘target’. If you choose ‘target’ or ‘witness’ then no behaviour points
are added to that student, whereas ‘participant’ or ‘aggressor’ sees points added.
This box saves you creating logs for all students.
Please note if an incident occurs in front of a whole class and the member of staff
please do not add everybody as a witness. The idea behind these labels is to identify
people who can put themselves as a target or seem to witness a lot that others do
not see.

Once all the students are added click on the Save Icon
If the situation is resolved click Send. This will enable you to send this as a SIMS
message. Add the following recipients:
• Your Subject Leader for the subject you were teaching
• The ESL for the specific community the student is in.
• The Associate Assistant Principal for the Community the student is in.
• Any Pastoral Support members of staff that attended.
If the situation is unresolved and has been referred to somebody else then you need
to complete Section 4
Section 4 Follow Up Students Involved
Click Add Follow Up
Select Staff
Tick the check box for them to receive a message
Follow Up Date – Initially pick the next working day
Comments – If there are any further details please enter them here.
Click on Save
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This will automatically send a message to the person identified for Follow Up. You still
need to go back now and click on Send and send a copy to the relevant AAP and
ESL.
Actioning Follow Up
If you have been identified for Follow Up you need to:
• record any follow up by adding them to the comments box in Section 4
• set the status to review again or resolved when the situation has been
resolved
• change the action box to the appropriate action This can be an (X)
category.
How to create an SEN Event
SEN Events are recorded in the SEN section of SIMS. Again this helps us to develop an
overall picture of the student by being aware of the input that is received and
logging all the events.

2.

Stu
de
nt
Se

arc
h

Search for an individual student on SIMS

2. SEN

Pick number 5 Events

Then pick New
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Click on the arrow next to the drop box and you will see a list f types

A classroom teacher/TA is likely to only be using the top two categories, however,
Medical and Therapy staff will be selecting the other categories.
Fill in the detail in comments and click OK. As with behaviour logging remember to
click the SAVE icon at the top when you have completed.
You will only be able to add people involved if they are already listed as agents or
contacts on SIMS, if they do not appear on the list then they cannot be added here.

Appendix 10 - Recording an Achievement on SIMS
All achievements (with the exception of individual merit marks) are recorded on
SIMS
As with Behaviour these can be recorded quickly through the register, but detail will
need to be added at a later data.
All certificates will be generated through SIMS so it is important to get the detail in
before the weekly assemblies
Once a Quick Record has been created it can be accessed through Focus, then
choosing Behaviour Management and Maintain Achievements
With the Browse window open you can put your name into Recorded By and see a
list of the achievements you have given.
As before, detail can be entered into the boxes as requested.
Section 1 Detail
Most of this should be pre-filled, but you may need to add Activity Type and detail in
Comment (comment will only be necessary if additional detail is needed)
Section 2 Staff Involved
As before add all staff involved
Section 3 Students Involved
Open the Student Involved

Select the Award Given from the Drop Down List. There is a choice of:
•
•

Certificate
Letter (or Postcard)
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•
•
•

Trophy
Reward Trip
No Action Required (This is associated with the Making the Right Choices
Category)

Fill in the Date Awarded if known
Select the appropriate response for Parents/Carers informed
Select Staff for Awarded By
As with Behaviour Incidents please add all students involved. For example Friendship
Award may involve 2 people
Click on Save
Click on Send and send a copy to ESLs and AAPs of the Community the student is in.
If there are many students please come and ask either DMW or the Office as there is
a way to add bulk students to an achievement.

Appendix 11 - Resources to Support Teachers in Raising Standards of Behaviour
[Extract from The Guardian Article by Tracey Lawrence a primary school teacher
and a specialist leader in education (SLE) with a focus on behaviour and attendance.]
10 ways to deal with low-level disruption in the classroom
Whether it's passing notes or tapping a pen, low-level disruption is a challenge in
many schools. Tracey Lawrence offers some strategies to help

Low-level disruptions can have a higher impact on the learning atmosphere than
more extreme behaviour.
Lately, the most effective professional development I have undertaken has been
free and extremely valuable. It has taken place on Twitter, every Monday night
during term from 8 to 8.30pm on the #Behaviourchat hashtag.
Often, advice given during these sessions looks at violent pupils or more extreme
behaviour; however, it can be the low-level disruptions that can have a high impact
on the learning atmosphere within your classroom. We have all experienced low-level
disruption in class; chair rocking, humming, pen tapping, note passing. Just disruptive
enough to slow the pace of your lesson but not dramatic enough to draw it to a halt.
During a recent Monday night slot of behaviour chat, a variety of professionals,
including teaching professionals, learning support assistants and consultants, devised
some tips to deal with low level disruptions. Here's a summary of them.
Adjust the volume
With loud classes, avoid raising your voice. It only increases the noise. Lowering your
voice can be much more effective. If the volume of your voice is always high, it loses
its effect and doesn't help to control the situation.
Move around
Your presence is extremely powerful. Don't stay stagnant at the front of your class.
Move around and don't allow the children to become distracted. Talk to them about
their task.
Give them deadlines
For example say: "I'd love to see two more ideas by the time I come back as your
ideas are really interesting." Then walk and visit another child/pair but make sure you
come back.
Shut out negativity
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Don't allow negativity to enter your classroom. If a child isn't ready to come in, stop
them and provide a distraction. Allow the child to calm down so that they can enter
in a calmer frame of mind.
Be prepared
This one is a basic one but doesn't always happen. Prepare your resources before you
start teaching. It allows you to challenge the children's energy as much as you can.
Rustling papers and setting out resources while children wait only encourages lowlevel disruptions and sets the mood for the lesson.
It's your classroom
Control your space. You are the decisive element in your classroom. Stand at the door
as they enter. Talk, change moods. Say hello to the children regardless of whether you
have their eye contact or not. Always say goodbye.
Keep calm
Have a calm outlook. If you can't leave the room but are getting annoyed, flick
through your assessing pupil progress (APP) sheets or walk away from the situation to
calm yourself down before returning.
Don't deviate from teaching
There is no need for an excessive response to low-level disruption. Don't interrupt your
teaching to deal with it. It can be corrected by including the child's name into your
explanation, a look or a signal of some sort.
Be positive
Deal with low-level disruptions by using positive language. "We sit in our chairs so that
our handwriting is beautiful." It doesn't give the child the opportunity to opt out but
also sets the expectation.
Share your expectations
Don't assume children understand what your version of acceptable is. Tapping,
shouting, and throwing could be acceptable at home. A child needs to have
reinforcement of your expectations.
Have a routine
Having a routine in your classroom can help. Children can be uneasy when they do
not know what is going to happen in the day. Children need to feel secure in their
classroom and with their activities. They like to know what is coming up in their day
so if things are going to change give them warning that something different will be
happening and explain what to expect.
All of these tips are not guaranteed to work. But having said that they are all tried and
tested ideas from someone else's classroom. Try them, amend them, adapt them and
make a comment to let us know of any other methods that have helped you with low
level behaviours.

Appendix 12 – Covid-19 Addendum to Policy
The recent global pandemic of the Covid-19 Coronavirus has resulted in Bradfields
Academy hosting significantly reduced numbers of students whilst the country has
been under lockdown procedures
From June 1st 2020 the government is easing the lockdown rules on schools and
academies and are recommending that certain students are brought back into
schools and academies. As a specialist provision Bradfields Academy has a certain
amount of flexibility with regard to which students are afforded a place and decisions
will be based on:
•
•
•
•
•
•

Vulnerabilities
Safety at home
Academic stage
Mental Health and Wellbeing
Safety within the academy (including appropriate staff : student ratios)
Parental wishes

In re-opening to a larger number of students Bradfields will be expected to take every
reasonable measure to ensure the safety of both the staff and students. This includes
the promotion and modelling of:
•
•
•
•

Good personal hygiene
Good environmental hygiene
Social distancing
Following any guidelines issued by the Trust Board or Senior Team around the
use of Personal Protective Equipment (PPE) which will always follow the advice
of professional organisations.

It is recognised that many students, in part due to their additional needs, will find this
difficult to do and staff will need to support them in making the correct decisions.
If, however, a student commits serious or persistent deliberate breaches of the
COVID-19 protection rules they may be sanctioned by the Principal (or staff where
appropriate) using the appropriate level of sanctions available in Bradfields
Academy, up to and including in extreme cases permanent exclusion.
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